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RESEARCH AIMS: 
INSTITUTIONAL DIMENSION:  

What is minority teacher education in Romania? 

A1. The changes in the system during 2011-2016 

A2. The distinctive features of the minority teacher education system in relation 

to the majority system 

A3. BBU-DPAD, BBU-SM – regional minority university? 

INDIVIDUAL DIMENSION:   

Who are the minority teacher students?  

B1. The minority learning paths of teacher students from Transylvania 

B2. Particularity of learning paths (DPAD, SM) 

B3. The influencing factors  student orientations typology 

B4. Minority learning paths minority teaching paths 

 

METHODS 

Summary (1): Institutional dimension 
(A1) The changes in system 

•-Dynamic 

•-Constantly changing 

•-Confused   

•-„One steps forward, two steps back” strategy 

•-Oscillation between the reform attitude and the conservation attitude 

 

(A2) The minority teacher education system is a subsystem of  the 

Romanian majority education system.  

•-Rigid control 

•-Surplus only in the individual dimension 

•-Scarce opportunities: 

--Teacher: 8 institution 

--Early childhood educators and primary school teacher: 3 + 1 institution 

 

(A3) ?Regional minority university 

•-Procedures compensating for under-representation  

•-Possibility to learn in the mother tongue close to the place of residence 

 

 

 

 

 

Summary (2): Individual dimension 
(B1) Distinctive features of the learning paths  

•-Ethnicity  

•-Majority – minority  

•-Regional features: mostly women, the first person in the family to earn a  

(pedagogical) degree  

•+Socio-political context: school structure (mother tongue and close the 

residence)  

(B2) DPAD-SM specific features 

•-Entirely minority learning paths  

•-Repetitive learning paths 

•-Family background: preschool language choice  

(B3) Orientation typology of teacher student  

•-Dedication as a driver  

•-Regionality  

•-Pragmatism  

•-Mother tongue effectiveness 

(B4) Learning paths teaching paths  

•-Dedication for minority education (symbolic identity-forming function)  

•-language barrier  

•-Refusal: gipsy student, student with special educational needs  

 

 

 


