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Analyzis of Hungarian teacher education in Romania

(1) Specifically Romanian system

(Avram 2009; Bocos 2007; Bumbuc 2009; lucu — Panigoara 1999, 2000; lucu
2004; Lascoiu 2009; Niculescu 2001; Petrovici 2007; Serbanescu 2009, 2011,
Serbanescu — Novak — Constantin 2013; Zgaga 2006;)

Minority education (2) Minority teacher education

M‘f;%f&tga:‘c?:ef (Barabéasi — Antal 2008; Barabéasi 2006, 2007, 2008, 2009, 2015; Baranyai —

Szabo-Thalmeiner 2009; Birta-Székely 2007, 2012; Bura 2008; Mandel 2006, 2007
c; Marton 2015; Péter 2004; Sorban —Nagy 2006; Szabod K. A. 2006; Szabo-
Thalmeiner 2007, 2009, 2010, 2017)

Teacher education (3) Comparative approach

(Dusa 2014; Kovacs 2014; Markus 2015; Pusztai — Engler 2014; Szabo L. T. 1998,
2009; Zgaga 2007)
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Summary (1): Institutional dimension Summary (2): Individual dimension
*-Dynamic -Ethnicity
-Constantly changing --Majority — minority
-Confused --Regional features: mostly women, the first person in the family to earn a
.-,One steps forward, two steps back” strategy (pedagogical) degree
.-Oscillation between the reform attitude and the conservation attitude *+3Socio-political context: school structure (mother tongue and close the
residence)
-Entirely minority learning paths
«-Rigid control *-Repetitive learning paths
.-Surplus only in the individual dimension --Family background: preschool language choice
«-Scarce opportunities:
--Teacher: 8 institution «-Dedication as a driver
--Early childhood educators and primary school teacher: 3 + 1 institution *-Regionality
*-Pragmatism
--Mother tongue effectiveness
--Procedures compensating for under-representation (B4) Learning paths—> teaching paths
--Possibility to learn in the mother tongue close to the place of residence »-Dedication for minority education (symbolic identity-forming function)

-language barrier
-Refusal: gipsy student, student with special educational needs



